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Abstract
Within the University of Salford there is much interest in gender issues in relation to higher education, not just in terms of our continuing aims to provide an environment of equality and diversity for students and staff but also in relation to gender as an explicit research topic. In this respect, we are fortunate to have, at Salford, an interest in gender across a very diverse range of disciplines. A number of research projects on women and gender have recently been funded at Salford through the European Social Fund. With this in mind a number of colleagues who had research or other interests in gender and sexuality were asked to reflect on their own or other contemporary research for this workshop. The text below is edited from the speakers’ notes for the session.

Alison Adam:
Review of Recent Research on Gender and Higher Education
Although I have spent a number of years researching and publishing on gender and information technologies (with a focus on artificial intelligence and computer ethics), I wanted to make some more general links with different HE disciplines in this workshop. It is not surprising to find that most gender and education research has concentrated on the school sector. It seems as though we are endlessly fascinated by supposed differences between boys and girls. However the concentration on schools is beginning to change and there is now a more significant body of research in gender and higher and further education. Many studies have been reported in the UK journal, Gender and Higher Education. We need to challenge the assumption that gender equality has changed for the better, as there may be subtle, structural barriers which need to be addressed. At the same time we need to be wary of thinking that ‘gender’ just equates to supposed women’s problems. Many problems affecting women affect men too. 

Studies of working class, mature women students are important as they show differences in attitude and expectation. The rhetoric of widening access is often seen as a uniformly positive process but the personal cost to mature women may be high, even too high, for them to complete their studies. As Helen Richardson’s study, reported below, affirms, such women can feel guilty about going to university as it may take time away from family commitments. They may not feel as though they fit in to a university environment where younger, middle class students feel more naturally at home. They are also much more likely to want to ‘give something back to society’ after their studies, rather than use them purely instrumentally to gain well paid jobs. 
 
Studies of the different experiences of men and women academics are fascinating as they demonstrate that there is evidence that women and men reproduce the dominant patterns of the domestic sphere with women undertaking, largely invisible, ‘emotion work’ which involves much contact with students in pastoral and course tutor roles. This emphasis can lead to women academics finding that they are less advantaged than men when it comes to promotion as they have not ruthlessly exploited their research careers to their advantage.

It is interesting to note that, with the apparent emphasis on problems for women some male students regard contemporary gender relations as empowering for women and disempowering for men. This is a ‘men as victims’ story which could be regarded as part of a more general ‘backlash’ rhetoric.

With a growing body of research in this area there are no easy answers. There is still a need for a conscious raising exercise especially to persuade men that they, too, have a gender. Following on from that we need to remind and educate ourselves in the persistent gendered structuring of public and private spheres and the power relations therein.

Haifa Takruri-Rizk: Gender and Science, Engineering and Technology (SET)
Statistics from various academic institutions in the UK show that the percentage of women studying SET (Science, Engineering and Technology) is still low. Furthermore, the proportion of women academics in SET departments is even lower and declines with seniority. This raises a number of questions:

·	Why is there still a huge gap in gender numbers of students studying SET courses?

·	Why, even in scientific fields where female students constitute 50% or more of first degree students do they continue to experience difficulty advancing their careers?

·	Why must we be concerned about the under-representation of women in SET?

·	Why is it that a gender pay gap exists for women at all levels on the earning scale?

This issue has been realised in a number of Academic Institutions and Governmental Organisations, which instigated several initiatives to address the concern. The question is what is being done and what can be done at Salford?

Helen Richardson: Experiences of Women and Online Learning
This part of the workshop described a 3-year research case study initiated by Helen Richardson in 1998 (as a lecturer new to Salford) and Sheila French, then a learning technologist (now at MMU). The ISI (then ITI) instigated a major flexible learning programme to allow modules to be studied any time, any place and anywhere while still maintaining pedagogical values and a holistic approach to the student experience at Salford. This involved using a variety of media but in particular an increase in the use of technology in the teaching and learning process. 

We knew that women were opting out of choosing to study IT, for example there are declining numbers taking Computing and IT in HE. Women were also opting out of choosing IT as a career and were leaving the IT industry and not returning. Research suggests that women and girls see IT as ‘nerdy, geeky, solitary and machine orientated’, despite employers stressing the need for IT staff to work in teams and have good communication and interpersonal skills. However, women and girls are exercising choice – they can do IT but don’t want to.

On-line learning is often heralded as a way to help women who have childcare issues to get into education as it provides the opportunity to study at home. Yet access to IT in the home is an issue often disregarded – the home is a place where scarce IT resources may have to be competed for. Online learning can also mean education takes place in the private sphere rather than allowing women to get out and enjoy social styles of learning. This and the ‘votes with their feet’ led us to question why women would want to learn using technology. We therefore undertook an in-depth study of the flexible learning initiative described earlier and particularly the gender issues arising from it. Indeed, gender differences emerged:

Men and women students, young and older, faced many commitments outside university, including work, family, caring for relatives etc. However, men reported that this did not affect their study! Men mainly studied between 4-8pm (teatime) whereas women studied at various times but especially in the late evening and at night after domestic chores. A big guilt factor acts as a barrier to women engaging in education. Many students had access to computers at home but for women this was often a shared resource. Women emailed each other, formed study groups and emailed the lecturer, whereas men were more reliant on team projects and their friends. Women liked all aspects of the programme equally, while men preferred web design and were eager for the lecturer to preview and comment, for example, ‘Wait until you see MY web site!’ Men favoured black, gothic themes within their web sites while womens’ web sites contained recipes, pets and pastel colour schemes! Women expressed a lack of confidence in expectations but this was not reflected in practice. Men expressed greater confidence.

We concluded generally that on-line learning initiatives need to consider the following:

·	Some students can be isolated with less peer support;
·	Outside commitments and effects;
·	That a variety of media should be offered;
·	Difficulties faced studying at home and on campus;
·	Interaction with other learners and tutors is crucial;
·	Flexible learning needs to address support, resources and have regard to computer access issues;
·	Generally gender and technology need to be theorised and this needs to inform University and Government policies on ICT in education.

Sheila Whiteley: Gendered Implications of the Cultural Industries,
with Specific Reference to Popular Music
The main issue, that informs much of my discussion, is Popular Music and Gender.  I will draw on both accepted facts and personal anecdote. Is it the student experience of this Popular Experience easier for boys than girls, or vice versa?  Are the rites of passage, the styles and genres that govern popular music, themselves gendered? How does this affect potential musicians and students alike?

My specific role at Salford was to develop popular musicology. As I was one of the first to be awarded a PhD in this area, some sixteen years ago, there was not a lot to go on.  One of the first courses I established was on style and genre and, after a few years, it suddenly struck me that the number of women artists cited in this two-semester first year course was shockingly small.  I also observed a similar gender split in our student population. The majority were male and in 2004 the situation has not greatly changed.  Only 12 of our current first year are women, 16% of the intake, a percentage that has not changed in terms of applications, since we first started our Popular Music degree.  If you have that sense of curiosity that accompanies academic research, it is inevitable that you start to ask why.

With regard to popular music, I can identify two possible reasons.  The first lies in our emphasis on performance.  Popular music is essentially a live tradition and this means that experience is gained ‘on the road’ – and this means, clubs, pubs and other public venues.  While this does not seem to present a problem for our male applicants, I believe this is not the same for females.  Live gigs traditionally start late – often at 10.30 at night and sad to say, this is not always a safe time, not least if you have to negotiate city streets.  As such, girls are more likely to ‘do their apprenticeship’ in the safer environment of an orchestra, big band, brass band and so forth.  This may well account for the male:female ratio at conservatoires and indeed on our own BA Music where there are an equal number of male/female students.

The other reason lies in the continuing paucity of experience in Schools and while there is now an opportunity to study jazz and popular music at GCSE and A-level, the actual weighting of modules is small compared to the more traditional courses on classical (in its broadest sense).  Research also shows that girls continue to be persuaded against learning such instruments as electric guitar, drums, bass and that favoured instruments continue to be piano/keyboards, the violin family, flute and, of course, singing.  Again, this mitigates against them achieving the right standard to be admitted on to our BA Popular Music and Recording. It is not, then, that we privilege male students amongst our applicants, rather it seems that they are better prepared to take on the demands of the course that includes composition (the majority write their own music) and performance (playing popular or jazz-driven styles and genres).

The question thus arises as to whether popular music itself is gendered and the extent to which this informs the choices made by young people. The curiosity aroused by the ‘gendering’ of our own courses also led to my own work in the field of gender and identity.  An edited text, Sexing the Groove: Popular Music and Gender was published in 1998, followed two years later by Women and Popular Music: Sexuality, Identity and Subjectivity.  My latest book, from which my talk is partly drawn concerns the problems confronting young artists in terms of age and identity and is called Too Much Too Young: Age, Gender and Popular Music.  All three books examine gender, subjectivity and identity, and their relationship to popular music. They cover problems surrounding women as performers and composers, the fratriarchal structures in rock which drive male performers to excess both in performance and lifestyle, and the professional world of the music business itself and its manipulation of young artists.  What became apparent, is that different problems emerge historically, and that the solutions to these problems engage both with the historical and ideological circumstances of the time and with the musician’s own sense of who he or she is.  This most often involves a personal interaction with a world that is still largely patriarchal, where women, in particular, have to confront both prejudice and a sense of alienation.

Ben Light: Gender and Sexuality in Higher Education
Gender and sexuality cannot be considered in isolation.

Issues of equality – be they in connection with sex, race, religion, belief, age, sexual orientation or disability – are ‘inextricably linked’.

(Julie Mellor, Equal Opportunities Commission Chair)

In a UK study (AUT/Proud, 2001) amongst gay academic staff, 30% of lesbians and 20% of gay men felt they had suffered discrimination on account of their sexuality. In 72% of cases homophobia was committed by other, usually more senior, members of academic staff (few problems identified with students and administrative staff).

Thinking about gender and sexuality in relation to technical subjects such as IT, technology is often ‘bound up’ with the traits belonging to the ‘masculine stereotype’ such as being rational, full of bravado, good at science and competitive. But at the same time, being masculine can be somewhat precarious and men may feel threatened by anything outside a heterosexual male norm. As Knights and Murray (1994, p. 114) note ‘it is masculinity that is perhaps the most vociferous in its intolerance of that which (e.g. homosexuality, femininity) threatens its precarious solidarity’.


