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Abstract
This paper briefly summarises the presentation and discussion at the workshop held to discuss the use of Graduate Teaching Assistants (GTAs) at the University of Salford.  Research was presented concerning the views of the main stakeholders involved in the use of GTAs – namely staff, students and GTAs themselves.  These views were positive whilst highlighting room for improvement. This research was compared to the experience in other UK universities and to the literature in the field.  Please contact the authors for the published version of this research.
Introduction
Between September 2003 and October 2004 the University of Salford recruited 32 Graduate Teaching Assistants (GTAs).  This number is likely to grow in the coming years.  The GTAs provide teaching support whilst studying for postgraduate qualifications, mainly PhDs. The purpose of this workshop was to explore the issues involved in the use of GTAs, taking into account the perspectives of all stakeholders involved as well as the practice of other universities. The workshop allowed for full participation of the audience and exploration of the many stakeholder perspectives concerning the use of GTAs. It used the Information Systems Institute (ISI), which employs 8 GTAs, as a case study. This paper briefly outlines the issues that were raised and concludes with a guide to further relevant literature in the area. 
University Perspective
The University has appointed GTAs to provide funded research positions as well as teaching support.  They are appointed and supported through the Research and Graduate College and through the University GTA project co-ordinator (Jaye McIsaac).  Research training is provided at an institutional level through the Salford Postgraduate Research Training Programme (SpoRT) and at a school level through supervisors and research institute doctoral programmes. Initial investigation by the GTA co-ordinator has led to recommendations to provide training for GTAs, in particular to support their teaching role. This training will cover small group teaching, introduction to lecturing & demonstrating, assessment, lesson planning and communication skills. Basic training will also be provided in teaching related policies at the University e.g. equal opportunities, health and safety, assessment guidelines. It is intended to accredit this training: this will be further investigated taking into account the views of GTAs, practice at other universities and developments at the Higher Education Academy.  The University is also looking into guidelines for the employment (including workloads) and contractual status of GTAs.

Staff Perspective
Initial research from the Information Systems Institute (ISI) was reported to the workshop. The ISI had recruited 4 GTAs in September 2003, with a further 4 in September 2004, following a full cost benefit analysis. Staff attending the workshop were interested to discuss these costs and benefits in detail. 
Staff had been questioned on their views on the use of GTAs, which were in general positive.  Academic staff welcomed teaching support, especially for tutorials and practical sessions, in so far as it reduced their workload and brought a valuable additional perspective to the teaching.  Some academic staff felt that the limits of the GTA responsibility needed clear definition. This was both to guide them in the level of responsibility to entrust to the GTA, and to reassure them that GTAs did not pose a threat to academic staff job security. Some staff wanted it to be recognised that managing a GTA in itself represented additional work. There was some difference of opinion concerning the level of students that should be supported by GTAs, for example, is GTA support appropriate for M level students? In some cases academics acting as supervisors for GTAs in their research work saw teaching responsibilities as a threat to their time, whilst recognising that the GTA income may itself enable postgraduate study. Some supervisors felt that the GTA scheme provided very useful experience for PhD students interested in a future academic career and that training and qualifications would strengthen that experience. 
Student Perspective
Preliminary results from a survey of ISI students show that students broadly welcome the support of GTAs, especially where it provides additional support and does not take away the lecturer. Some students have concerns about the expertise, communication skills and experience of the GTAs.  Many say how it helps to be supported by someone much closer to their experience than the typical academic member of staff.
GTA Perspective
Many workshop participants commented on how valuable it was to have a GTA take part in running the workshop.  Helen Ferris discussed some of the major concerns of GTAs which included: defining their workload including maximum hours per week, defining their role including the limits of their ability and the question of whether they are staff or students, support provided including training and qualifications, basic operational support to facilitate their work including appropriate computer access, use of equipment and other staff resources. GTAs taking part in the workshop discussed the fact that there is significant difference in the GTA experience in different University schools/departments.
Practice in other Universities
It was noted that the role of teaching assistant in Higher Education is much less developed than in schools, where the role has been very widely and publicly debated. Information was presented from a workshop held in August 2004 at the Higher Education Academy (Information and Computer Science) conference. Whilst most universities use postgraduates for teaching support and many employ GTAs, there is considerable difference in employment practice. In particular, there are major differences in pay, conditions, training and hours. This accorded with the experience of workshop participants.
What does the Literature Say?
A summary of the literature on the subject was distributed at the workshop. The systematic use of GTAs is much better established in the USA than in the UK.  Papers by D’Andrea (2002), Park (2004) and the report by the UKGCE (1999) summarise the issues raised in this literature.  A number of professional organisations in the UK have published their interest in, and views on, the use of GTAs in the UK.  This includes the AUT, NPC and UKCGE.  It is interesting to note that the issues raised in the literature e.g. see Park & Ramos (2002) and Sharpe (2000) closely match those identified in the workshop.  In particular this includes issues of support and professional development, workload and pay, role definition, GTA capability and experience, and GTA selection. These issues will be explored further in our subsequent research.
Conclusion
Our initial research and feedback from two workshops that we have held shows that whilst there is significant room for improvement in our practice, the University of Salford is developing the role of the GTA in a very positive way with considerable satisfaction expressed by all relevant stakeholders.  We believe that our continued research, which is in fact action research since it contributes directly to our practice, will have an impact nationally on establishing best practice on a very important area of Higher Education.
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