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Background
The objectives of this workshop were to explore, with colleagues, conceptualisations of the scholarship of teaching and learning (SoTL), disciplinary and school variations in engagement in SoTL, and participants’ beliefs of what ‘helps or ‘hinders’ SoTL in the Salford context.
In setting the scene we briefly outlined: 
·	Firstly, that in 1990 the Carnagie Foundation for the Advancement of Teaching and Learning had published a report entitled Scholarship Reconsidered – Priorities of the Professoriate (Boyer, 1990) which argued that the academic role comprised four aspects of scholarship: discovery, integration, application and teaching. This report had fuelled an international debate surrounding the scholarship of teaching and learning, and its place within the academy. 
·	Secondly, that in the UK, recognition of the profile of the scholarship of teaching and learning had grown in recent years, supported by the establishment of bodies such as the LTSN and ILTHE (now the HE Academy). In addition the place of research in pedagogy and other aspects of HE has been raised in debates surrounding the 2001 and 2008 Research Assessment Exercise.
Introduction
Kreber (2002) described international differences in conceptions of the scholarship of teaching and learning, suggesting that in Britain and Australia:
The scholarship of teaching is conceived of as… a campus activity, in other words, as an endeavour aimed at promoting an institutional environment that is supportive of teaching and learning.
whilst in the USA:
The scholarship of teaching has been conceived of as both a campus activity and as an activity or a career path individual faculty may wish to pursue. (P.163-4, 2002) 
This has affinity with the broad conceptual distinction of ‘scholarly teaching’ and the ‘scholarship of teaching’, which can be identified in the literature (Richlin, 2001). Generally, ‘scholarly teaching’ is viewed as an activity that improves student learning, indeed, Elton (1992) suggests:
The overlap between teaching and scholarship is such that teaching without scholarship may at university level simply be called bad teaching… (Elton, 1992:253)
Conceptions of the ‘scholarship of teaching and learning’ refer to the creation and critique of the knowledge base of teaching and student learning. This knowledge is subject, in varying ways, to public review.  For example, Schulman argues:
We develop a scholarship for teaching when our work as teachers becomes public, peer reviewed and critiqued, and exchanged with other members of our professional communities (Schulman, 2000 in Lueddeke, 2003, 216-217).
Workshop 
The workshop, based on research in progress, was framed by these themes and generated a lively debate amongst participants, who were from across the schools and support units of the University. In addition, we drew on the findings from a cross institutional survey of research and development in teaching and learning (2003) and qualitative interviews, conducted with academic staff from across the faculties.  
Conceptualisations of the Scholarship of Teaching and Learning 
Workshop participants had very different views of what SoTL actually was. These perceptions ranged from those who thought of SoTL as skills and resources: 
“The gathering together of all the teaching and learning resources into a form that can be exchanged/interrogated by people interested in developing their own teaching and learning skills. The study of teaching and learning within a supportive framework”
to those who saw SOTL as a form of knowledge, either in itself:
“The knowledge of human learning” 
or as contributing to disciplinary knowledge:
“Any work that is related to the development of an academic discipline – research, discussion and debate.”  
The most widely held view encompassed notions of reflective practice, discourse and the enhancement of teaching and learning.  To some this clearly embodied conceptualisations of peer review and the necessity of ‘going public’, for example:
“Reflective practice, analysing your approach to teaching and learning, your successes and failures, planning improvement strategies, implementing new initiatives, evaluating” 
“Exploration and debate of ideas (theories) that underpin the (good) practice of learning and teaching within cultural, organisational and national agendas of higher education”
“Continual process of enhancement, research and reflection on the pedagogy of teaching, learning and assessment leading to informed changes to practice which are evaluated at a minimum and to publication/formal research at the other end of the scale.”
Disciplinary, Institutional and National Support and Barriers for SoTL
Participants were also invited to situate themselves within the SoTL, to explore the positive and negative factors currently shaping the level and nature of their involvement and to consider what would help them to become more engaged.  The focus of these responses therefore varied, from the very personal, to the disciplinary and organisational.  There were, however, some emerging themes, many of which reflected our earlier qualitative research.
·	Time was clearly an issue!  Many participants emphasised the difficulty of finding time within a hectic workload to devote to SoTL, however defined.  This was strongly linked to priorities and current drivers, status and recognition (or “brownie points”), the current academic incentive structure and the emphasis on research and publication in the discipline.
·	Interestingly, a number of those in the workshop emphasised how, perhaps despite these pressures, their engagement in SoTL was driven by personal interest and personal commitment, for example : 
“My interest in teaching and learning acts as a catalyst to explore more and engage with more people”
“In relation to my academic discipline, I feel motivated by students improving their learning and the lot of patients”
Internal and external drivers were clearly relevant.  Participants felt the professionalization of teaching in HE was becoming more formalised and the importance of the teaching role was increasingly recognised. It was also felt, however, that a degree of flux existed in this context and for some, continuing engagement in SoTL was dependent on whether the current climate persisted or not.
A number of participants also emphasised that their involvement in SoTL was aided by a drive to achieve integration in their roles.  This may be one way individuals respond to the pressures of time and recognition, highlighted above, with their involvement in SoTL shaped by: 
“a need to attain synergy between different roles in the University” 
“Value added – in the sense of the extent to which SoTL enhances existing activities” 
In addition, those participants involved in “central” activities, for example quality enhancement and educational development, felt that active engagement in SoTL was central to individual credibility, professional status and the enhancement of student learning.
Conclusion
This workshop demonstrated differing conceptualisations of, and levels of engagement with, SoTL. Importantly, our ‘work-in-progress’ had identified the significance of “discourse” in strengthening an individual’s involvement in SoTL; this was further emphasised in the workshop. For example, many participants emphasised that work colleagues were a supporting factor in engagement with SoTL: 
“SoTL helps me to work with colleagues in testing and exploring ideas which will enhance our students’ learning experience”
and how SoTL was driven by a desire to:
“help find more effective ways to share good practice in teaching, learning and assessment” 
“work with colleagues in teaching and explaining ideas which will enhance our students’ learning experience as part of a structured agenda” 
Also, the workshop discussion was shaped by the different disciplinary contexts in which participants worked. Many writers on SoTL (e.g. Huber and Morreale, 2002; Healey, 2003) have firmly situated SoTL at the discipline and department level, emphasising different disciplinary styles (Huber and Morreale, 2002) and the strong allegiance of academic staff to their subject or profession (Becher & Trowler, 2001; Neumann, Parry and Becher, 2002).  Our survey, interviews, and the discussion generated in this workshop, however, indicates clearly that whether located within the discipline, or more broadly within the institutional or external context, SoTL, and the discourse it can engender is strongest when there is a synergy between the disciplinary, institutional and external environment. 
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