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Abstract
This paper presents findings of an empirical study of the social situations of first year Chinese students at the University of Salford. The study was based in a constructivist research paradigm (Guba and Lincoln, 1994) and used in-depth interviews combined with constructivist grounded theory (Charmaz, 2000). Taking the sociology of the stranger (McLemore, 1970) as its theoretical frame the paper investigates the similarities and differences between the empirical findings and the ideal type of ‘the sojourner’ (Siu, 1950). The paper explores the reasons why the sojourn of students differs and proposes conceptual developments to understand their social situations. These insights challenge current argument and rhetoric that surrounds internationalisation in UK higher education (HE) and the extent to which such ideals are realised by students. The final section suggests key issues to be considered when developing policy and practice in this area.
Introduction
The number and proportion of international students in UK HE has increased significantly over the past forty years (Halliday, 1999; Habu, 2000). For example in 1962-63 there were 28,000 overseas students, representing 8% of the student population (DfES, 2003:11). By 2003/04 this figure had risen to over 300,000, a proportion of approximately 13% (UKCOSA, 2005). This increase is closely related to changes in UK policy in the period, with a move from publicly funded international student HE in the 1960s (Williams, 1987:100) to the current context, in which the recruitment of international students as an economic resource is an explicit policy objective (DfES, 1999b). (Further detail of these policy changes can be found in Coates, 2005)
The Argument and Rhetoric of Internationalisation
These developments towards market-driven international recruitment have been accompanied by ‘distinct traditions of argument and rhetoric’ (Fenwick, 1987:128). Arguments identified by Fenwick (1987) and Habu (2000) are illustrated in Figure 1. Figure 1 also highlights that all four of these ‘arguments’ can be found within recent newspaper articles, government speeches and policy documents where they are used to promote market-driven initiatives to internationalise. 
Despite the use of these arguments to support international student recruitment, overseas students are almost completely absent from recent White Papers (DfES, 2003; Harris, 1996; Dearing, 1997), the Higher Education Act (2004) and from consultative and policy papers from HEFCE and QAA (Leonard and Morley, 2004:2). This disparity emphasises that although increased international student numbers present an opportunity for educational ideals to be realised, these are not achieved through the presence of students per se. We need to be critically aware of the complex global, international and national contexts in which students study overseas. This identifies a need for empirical research, to develop an understanding of the social situation and experiences of international students in their own terms.

Figure 1: Arguments for internationalisation since 1999
Argument
Evidence from UK newspapers, government speeches and policy documents
Exchange (Fenwick, 1987)

“People who are educated here have a lasting tie to our country. They promote Britain around the world, helping our trade and our diplomacy. It is easier for our executives and our diplomats to do business with people familiar with Britain.” (DfES, 1999a)
“UK universities, and the UK as a whole, benefit greatly from international activities and particularly from the opportunity to educate citizens of other countries. This provides the UK with significant geopolitical and cultural benefits…” (UUK, 2005a:1)
“I want to ask those of you who are international students to be ambassadors for the UK and to maintain strong links with your universities and colleges here when you go home.” (Baroness Blackstone, DfES, 2000b)
“People who are educated in the UK promote Britain around the world, helping our trade and diplomacy and also providing an important economic benefit.” (DfES, 2003)
 Third world development (Fenwick, 1987)
“In a world of lifelong learning, British Education is a first class ticket for life. I want to see the benefits of that education, that ticket, given to as many as possible across the world. It is in our interests and it is in their interests that we should.” (Prime Minister, DfES, 1999a)
Enlightenment idea (Habu, 2000)
“UK universities are international organisations with long-established links with universities and other organisations around the world.” (UUK, 2005a:1)
An element of diversity (Habu, 2000)
“Our young people also benefit. They gain from the window on the world which contact with international students gives them. We can teach, but we can also learn from others.” (DfES, 1999a)
“[international activities lead to] broadening the educational experience of UK students and ensuring the diversity of the student body” (UUK, 2005a)
“…International students… provide an immeasurable cultural and social benefit to the higher education sector and the UK at large – mixing talents, broadening horizons, subverting stereotypes, increasing tolerance and widening personal networks.” (Professor Crewe, UUK, 2005b)
This Research
In a previous paper (Coates, 2004) I have argued that existing research insufficiently explores the social situation of international students. The only large-scale studies consist of Government statistics and market research (DfES, 1999b; DfES, 2000a; British Council, 1999) that are concerned with the recruitment of students, rather than their experiences. There are several unpublished studies, reviewed by Leonard and Morley (2004) and Pelletier (2004), in addition there is a body of research concerned with ‘sojourner adjustment’ (Church, 1982) that has evolved in the US over the past 40 years.
These studies focus on evaluating the success of students’ sojourns by measuring ‘adjustment’, a concept that reflects political and educational ideals of the host culture (e.g. integration, assimilation). Evidence of successful ‘adjustment’ is sparse yet the concept has continued to dominate research in this area, limiting understanding of the academic sojourn.
The sociology of the stranger (McLemore, 1970) provides a new perspective that suggests sojourners, such as students, do not become ‘assimilated’, but create new ways of living that are neither characteristic of life of home, nor of the dominant cultural group. This study aimed to explore these new ways of living by investigating students’ constructions of their social situations.
Methodology
Based within a constructivist research paradigm (Guba and Lincoln, 1994), in-depth interviews were combined with constructivist grounded theory (Charmaz, 2000) to investigate the social situation, motivations, expectations and experiences of Chinese students in their first year. 
In an attempt to de-homogenise the ‘international’ student experience, the study focused on students of one nationality. Chinese students were chosen due to their increased number in UK HE over the past eight years (from 2,883 in 1997/98 (UUK, 2005b) to 47, 740 in 2004/05 (UKCOSA, 2005)). Broadly, this pattern has been reflected at Salford, and despite a decrease in the number of Chinese students over the past 3 years, these students still form the largest international student group (http://www.aqs.salford.ac.uk/statistics/).
The study participants were a convenience sample (Ritchie et al, 2003:81) recruited on a voluntary basis via a leaflet, email and face-to-face presentations. Students were able to withdraw from the study at any time. The sample consisted of 3 foundation students (female), 5 undergraduates (2 male, 3 female) and 9 postgraduates (4 male, 5 female). Details of the students are provided in Appendices one and two. 
To explore the processes influencing the students’ social situations, interviews were conducted at the start and end of the academic year. Ten of the students attended both the interviews. Data collection and analysis occurred simultaneously (Charmaz, 2000) and NVivo was used to assist with coding and analysis. The findings are presented and analysed in the following sections. Pseudonyms have been allocated to all the students and evidence is presented from both first and second interviews, referenced with a ‘1’ or ‘2’ after the student’s name.
The Sojourner
‘The sojourner’ is an ideal type theorised by Siu (1950). It is based on Simmel’s ‘stranger’ (Simmel, 1952), an individual who comes from another place and assumes, or is assigned a particular social position. Siu defines ‘the sojourner’ as “…a type of stranger who spends many years of his lifetime in a foreign country without being assimilated by it” (1950). Rather than becoming ‘assimilated’ the sojourner develops a new way of living that is neither characteristic of life of home, nor of the dominant cultural group.
The key characteristics of the sojourner discussed in this paper are ‘the job’ and ‘the in-group tendency’ (Siu, 1950). 
The Job
Siu (1950) suggests the sojourn will always have a ‘job’ - an ultimate goal. This ‘job’ is often linked to increasing social status and prestige at home. In this study, ‘the job’ was investigated by exploring the students’ motivations and expectations for studying overseas. 
A key long-term goal for the majority of students was to achieve a well-paid job in the Chinese labour market. Students perceived that a ‘better’ UK education would make this possible. This concept of ‘a better education’ was interpreted in several ways. 
Some students believed the education in China to be of poorer quality:
Sometimes the universities in China, they are not very good and the education system in a poor country is poor… (Jenny1)
Other students thought UK teaching methods were more ‘advanced’ with the requirement to ‘research by yourself’ and be ‘always thinking’. Several students spoke of the worldwide reputation of British degrees, which they saw as both proof of their quality and intrinsic to their value. 
Interestingly, the majority of students highlighted that a UK education was not better per se. Rather, it was more valuable because of the opportunity to learn English, engage with English culture, gain work experience and make international friends. This was reflected in the students’ aspirations for the sojourn
I hope I can get, before the degree I feel, is the experience that I can get from living in the UK, in another country. And secondly…the experience of other international students, international friends. That’s what I want to get from living here. (Jenny1)
… I want to get some job experience, because when I go home I want to, I really want to find a good job, so I need some knowledge of that. (Lara1)
It was this ‘wider experience’ that formed ‘the job’ for the majority of students. This calls into question Siu’s suggestion that the job for foreign students will be the achievement of a degree (Siu, 1950:35). 
Instrumental Sojourners and Reconstructing ‘The Job’
Siu suggests:
In due time the sojourner becomes vague and uncertain about the termination of his sojourn because of the fact that he has already made adjustments. (1950:35)
For the students in the study the time taken to complete the job could not ‘become vague’ as it was predetermined by the University’s degree regulations. This limitation meant the majority of students felt they did not have enough time - the endpoint of the sojourn loomed large, along with pending academic success or failure. This meant students felt under increasing pressure as time went by and led many students to reduce the original ‘job’ (gaining a ‘wider experience’) to the single aim of achieving a degree. This reconstruction of the job was influenced by the students’ social situations, explored further in the following section.

The In-group Tendency
According to Siu, an essential characteristic of the sojourner is their isolation:
On the basis of common interests and cultural heritage the sojourner tends to associate with people of his own ethnic group. He and his countrymen… [are] very likely [to] live together in a racial colony or cultural area
(1950:36)
Such in-groups were identified in this study, the formation of these in-groups was related to students’ conceptions and usage of time, and the accommodation arrangements imposed by the Institution. 
Time and the Formation of In-groups
At the start of term the majority of students viewed all non-lecture time as free time. This view began to change as the weeks went by and many began to experience difficulties of time management. This difficultly led to two distinct trajectories. In a minority of cases it led to the student doing no work:
… when I came here I feel I cannot control myself because we don’t have a lot of work so in my spare time never touch my book. (Pete2)
At the other extreme, many students began to perceive all free time as study time. This resulted in students working extremely long hours and prioritising study above all other activity:
… if I have the full days lecture I will study start from 8am until 2am. I like to work at midnight and in the early morning… (Jenny2)
A down side to this dominance of study was the lack of time available for the wider experience. In particular the majority of students felt they were unable to take part in extra-curricular activities or part time work, reducing opportunities for cross-cultural interaction:
I hope I can meet more English people, but I think it will be difficult, I would have to spend more time. (Jenny2)
The University does have some help like… some activities held by Student Union, but I’m not very likely to participate in that kind of, money is one reason and time is another reason, I don’t have enough time to join in. (Charlie2)
Accommodation and In-group Formation
Reflecting these perceptions, the ‘pass-times’ of the majority of students included staying in their flats, surfing on the Internet, studying and chatting with flatmates. Therefore, living arrangements had a key impact on students’ interactions and friendships. Particularly important to the students was the nationality of their flatmates and the opportunity or lack thereof for cross-cultural contact.
Just six of the students were living with all non-Chinese flatmates, four of whom were sharing with native English-speakers. Those students who were sharing with other Chinese students (the majority) were dissatisfied with their situation. For example those living with other Chinese students spoke of the difficulty of practising English:
We speak Chinese, the local language of Chungdu, because we come from the same city. (Helen1)
Those who shared with English students spoke of the interaction, friendship and support this brought:
I live with two Chinese students and one British… the British room mate is very friendly, he like watching Chinese movie, especially Chinese Kung Fu movies, so I have a lot of DVDs… I often go to his room to watch the movies together. So I think he is very friendly (Stewart1)
 … you can also get help from English people. For example I even fell once in my house and Michael just take me to the hospital and accompanied with me all the time until I get better. (Felix2)
Challenging the In-group Tendency
Although many students were dissatisfied with these all-Chinese in-groups they did not challenge their situation. Just two of the postgraduates, Charlie and Felix, were determined to change their environment to gain the experience they had hoped for:
… for me it really is a serious problem so I have to put myself in some foreign circles and try to make more foreign friends than just Chinese, you know I have to do it.” (Charlie1)
I must put myself in this society so that I can touch the content… Otherwise it’s like Chinese society, there’s no difference (Felix2)
These students resolved their situation in different ways. Felix moved to a house of ten postgraduates who were international and UK students. He was then able to develop cross-cultural relationships without sacrificing his study time. 
Charlie made a conscious decision to spend time gaining a wider experience. He successfully befriended his Greek flatmates, took part in the host scheme (a national scheme where foreign students stay with an English family at Christmas) and spent time in nearby pubs talking to the locals. As Charlie had no English flatmates the aim of meeting English people became a choice of time. He made a conscious decision to settle for a lower grade and gain the cross-cultural experience he desired.
Maintaining Homeland Culture
Although in-groups were not formed naturally they resembled those of the sojourner in several ways. For example, Siu suggests:
…home and family life…show most interestingly how the sojourner can maintain his homeland cultural heritage abroad.
(1950:37)
Many of the students spoke of cooking and eating together and described how food played a role in socialising comparable to that of alcohol in the UK. Many students viewed this difference as a barrier to cross-cultural friendship.
… most of they are ask you just to go to pub, but I don’t like go… You know in China most of people think… if the girl or boy go to club, not very good thing, even if they are 18 or, because they think it’s very dangerous (Lara1)
In some cases ‘in-groups’ led to the reinforcement of perceptions of host culture (Siu, 1950:37). For example, students spoke of the ‘different ways of thinking’ of English people, and explained how they felt the English were ‘cool’ and ‘over polite’. Those students who expressed these opinions shared with all non-English flatmates and gave examples of particular encounters that had informed their views. 
Interestingly Felix, who lived with all non-Chinese students (including some English), disagreed with his compatriots:
They just keep English people away, you know, don’t get in touch with them. (Felix1)
Having said this, all the friends Felix made outside of his accommodation were Chinese.
So, the study found that all the students were members of ‘in-groups’, and this was the focal point of activity for those with Chinese flatmates. For those living with non-Chinese students, ‘the ín-group’ provided an alternative social network that existed in addition to the cross-cultural flatmate group. Cross-cultural friendships were most likely to form when students lived together.
Critics of Homeland Culture
Although in-groups enabled the maintenance of home culture this was by no means their legacy. A key element of the students’ experience was the opportunity to develop independence, self-confidence and identity in England. For many students this opportunity would not have been available in China where cultural obligations restricted interactions and friendships. As a result, many students felt they could be ‘more themselves’ in England:
I just speak honestly… You know in China sometimes when your friend invites you to do something even if you feel bad, you have to. I think it’s my own problem, I will say ‘ok let’s do it’ even if I feel bad. But here… I change, I just say what I want. And I think that’s good. That’s myself actually, I don’t need to do what I don’t want to do. (Felix2)
 I think become more self in here, the self, the own self, I mean…I think in here people can say that more their own thinking… (Lindsay1)
Students explained these differences were due to the importance of face-saving in Chinese friendships, freedom was found now these rules no longer applied. In this sense, even those students living in ‘in-groups’ adopted new cultural patterns.
The Chinese Students’ Sojourns
These concepts from ‘the sojourner’ provide useful tools to analyse the social situations of students.  A key difference for the students’ is the external structuring of their sojourn (by the University) which influences its duration, the achievement of ‘the job’ and the social positioning of students on Campus. The study also identified a key aspect of the students’ sojourns for which ‘the sojourner’ provides no theoretical frame: the students perception of themselves as cultural, language and subject learners. 
Cultural, Language and Subject Learners
All the students saw their subject, cultural and language learning as key elements of ‘the job’ and for several students the latter were more important than the former. As the sojourn progressed only a minority of students experienced these three areas of learning – those willing to challenge the social situations imposed by the Institution. For the majority of students, their social position was reduced to that of subject learner. Not only did this mean the aims of ‘the job’ were not achieved, it also made learning the subject more difficult.
Those who shared accommodation with English students made English friends, engaged in intercultural contact and learned about English culture. These students did not describe the problems of learning in English raised by their peers and were more confident to talk with teachers and request help. They spoke of how their English friends acted as mentors, helping them understand English language and culture.
Those students who lived in ‘in-groups’ found language problems formed a key barrier to learning the subject. When the meanings of sentences and words could not be ‘worked out’ there was no place to turn. For these students the independent learning environment led to uncertainty over what to do when struggling with work and difficulties were often interpreted as personal problems. For example, there was a belief that to authentically obtain a British degree, work should be understood and completed with no additional guidance.
Several of the students wanted to discuss their work with their tutors but thought there was no opportunity to meet with them, reinforcing the perception that they should cope alone. This perception was also reinforced when students compared their experience to that in China:
… in my country we got a lot of time to sit in the classroom and do some questions… and the teacher will be there… so when you get anything you don’t understand you can ask (Pete1)
Other students explained that they did not ask their tutors for help because they were too shy, which was linked to the respect students held for them.
It is interesting then, that a combination of uncertainty regarding when and for what issues help could be acceptably requested, a perception that the student should be taking responsibility for their problems, past experience of student-tutor relations in China and shyness to ask for help resulted in a particular construction of ‘independent learning’ that led several of the students to struggle unaided with their work. Susi described an interaction with her tutor that highlights how the combination of these issues affected the student-tutor relationship: 
Yesterday I have a meeting with my Supervisor and he read my proposal and said I still have ‘a lot of work to do’… I found that my supervisor of my dissertation maybe he is too busy... and I really have some difficulty in my proposal because you know in China, we do dissertation for undergraduate… but… we just write something and the lecturer said oh it’s ok, or not ok …
…I asked him for some suggestions, he just say ‘it’s your dissertation not mine’ and something I did not quite understand. He felt I should understand myself I think… Maybe he thought it is basic knowledge that I should know… when I talk to him, if he says the answer to me one time, I’m not going to ask him the second time, I’m afraid of him!!…
… my supervisor… he is a gentleman you know, he will have a meeting with me, and because I am afraid of him I will speak in a … very little voice… He can’t… hear me and then I speak again, but have no confidence… I can’t understand what he is saying, I just look at him and think ‘don’t speak some wrong’ or something, I don’t know why. (Susi2)
Students who were struggling often worked very long hours, allowing themselves little free time, yet they still received poor marks for their work. This was upsetting for the students who felt they were disappointing not only to themselves, but to their tutors who they held in high regard.

The Rhetoric, ‘The Job’ and the Students’ Experiences
Figure 2 illustrates the relationship between the ‘argument and rhetoric’ of internationalisation, ‘the sojourner’ and the social situation of the students in the study. The arrows on the diagram show key concepts from ‘the sojourner’ and their relationship to the students’ experiences. 
At the start of the sojourn the ‘rhetoric of internationalisation’ is similar to the motivations of the students and their expectations regarding interaction with English people and culture. At this point, the students’ expectations are opposite to ‘the job’ and the ‘in-group’ tendency of ‘the sojourner’. 
As the sojourn proceeds, the majority of students move towards the social positioning described by Siu. The lives of some students (e.g. April, Susi and Pete) closely reflected the instrumental ‘job’ and ‘in-group’ tendency, whilst others (e.g. Felix and Charlie) remained determined to meet their original aims. The sojourner as critic of homeland culture and as cultural, language and subject learner are not recognised by Siu, but formed a vital element of the academic sojourn for the students in the study.
Figure 2: The rhetoric, ‘the job’ and the students’ experiences
The rhetoric of internationalisation in UK HE
A ‘world class’ education
Increased understanding of the UK
Sharing cultural knowledge
The ‘in-group’ tendency
The students’ social situation
STUDENT EXPERIENCES
Cultural, language and subject learners
‘The job’
‘The sojourner’ 
Motivations/ expectations
Critic of home culture

Conclusion
In conclusion, the study highlights that ‘arguments and rhetoric’ of internationalization, in particular ideas of ‘exchange’, ‘third world development’ and ‘enlightenment’, are not experienced by Chinese students, nor facilitated by the University. The exploratory approach taken here provides understanding of the academic sojourn and identifies reasons why such ideals are not met. Based on this understanding, the study highlights the following points for consideration when taking action to meet the aims of internationalisation in UK HE.
The host culture, in particular the systems in the Institution, partially create the students’ situations. These situations present barriers to the achievement of the goals of the academic sojourn. Consideration of the situations created for students on Campus, in particular accommodation could provide opportunities for cross-cultural interaction and friendship.
Students with English friends benefited from these relationships as they received the ongoing opportunity to practice and receive feedback on their English, could discuss learning experiences and had a culture-wise friend when things went wrong. The fostering of cross-cultural friendships would benefit students and provide a form of support that the University is unable to provide directly.
The opportunity to gain work experience within the UK is a key aspect of ‘the job’ for students. Many students find they do not have time to work, or are unable to find jobs that provide the interaction and experience they hoped for (e.g. jobs as cleaners, occasional work as waiters or bartenders). Ways of gaining this work experience that also count towards the degree would be appreciated by the students.
 The study highlighted the following problems were experienced by students in relation to their learning. These problems often stemmed from the different educational cultures of the UK and China:
·	Students experienced difficulties managing time and learning independently within a relatively unstructured learning environment.
·	The students’ interpreted independent learning as meaning all issues were personal problems that they should resolve themselves. There was a lack of awareness of when or how to ask for help.
·	There was a perception that there were no opportunities to ask teachers for help, which confirmed the students’ interpretation of independent learning.
·	In one-to-one student-teacher interactions, shyness and respect made asking for help difficult and meant students could not talk freely.
The students were culture and language learners, as well as subject learners, yet this was not recognised. This was stressful as students felt they were disappointing to themselves and their tutors. They were also frustrated, as they could not ascertain if their English language had improved in spite of spending long hours studying. Although the students accepted English skills could not form part of their mark, some acknowledgement of their effort to learn the language would have been appreciated.
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Appendix One: Participants in study - undergraduate and foundation students
Those in Italic attended both interviews
Student
Gender
Age at 1st interview
Been overseas before Y/N
Been to UK before Y/N  
Lived away from parents before
Subject
Region in China
Date arrived at Uni
Date arrived in UK
April
F
19
N
N
Y
Finance& Accounting
Hubei
09/04
09/04
Helen
F
21
N
N
N
Business Management with Law
Sichuan
09/04
09/04
Jenny
F
19
N
N
Y
Bio molecular Science
Shandong
09/04
09/04
Lindsay
F
18
Y
N
Y
International Foundation
Hebei
02/04
02/04
Lara
F
18
N
N
N
International Foundation
Yunnan
09/04
09/04
Mark
M
19
Y
N
N
Computing
Guangdong
09/04
09/04
Pete
M
22
N
N
N
Civil Engineering
Shandong
09/04
01/02
Simeon
F
17
N
N
N
International Foundation
Hunan
09/04
05/02


Appendix Two: Participants in study - postgraduate students
Those in italic attended both interviews
Student
Gender
Age at 1st interview
Been overseas before Y/N
Been to UK before Y/N
Lived away from parents before
Subject
Region in China
Date arrived at Uni
Date arrived in UK
Abbey
F
34
Y
N
Y
Teaching English as a Foreign Language
Liaoning
09/04
09/04
Charlie
M
29
Y
N
Y
Management
Sichuan
09/04
09/04
Finn
M
22
N
N
Y
Data Communication and Networking
Hebei
08/04
08/04
Felix
M
25
N
N
Y
Data Communication and Networking
Hunan
09/03
09/03
Fern
F
31
N
N
Y
Teaching English as a Foreign Language
Liaoning
09/04
09/04
Rachel
F
26
N
Y
Y
Human Resource Management
Liaoning
01/04
09/01
Susi
F
21
N
N
Y
International Banking and Finance
Hebei
08/04
08/04
Stewart
M
24
N
N
Y
Purchasing and Logistics
Guangxi
02/04
02/04
Zara
F
32
N
N
Y
Chinese-English Translation
Beijing
08/04
08/04
15

16



